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This year, my Civic Spirit Project focused on exploring
the essential question: What does it mean to be a
responsible citizen when decisions affect others? Using
12 Angry Men as an anchor text, I designed a multi-
layered, project-based unit that pushed students to
examine civic responsibility not just as an abstract
concept, but as something lived, debated, and
practiced. The project unfolded across four major
components. Students began with a Civic Virtue
Analysis, selecting a juror from the play and evaluating
how that character’s thinking evolved, what biases
they held, and whether they ultimately acted as a
responsible citizen. This analytical work laid the
foundation for deeper engagement, as students began
to recognize how personal perspective and bias
influence decision-making. From there, students
participated in a Modern Jury Simulation, where they
deliberated contemporary civic issues such as book
bans, surveillance, and phone policies in schools. This
was one of the most powerful parts of the project.
Students were required to engage in respectful
discourse, support their ideas with evidence, and work
toward consensus. I observed students actively
challenging one another’s assumptions, reconsidering
their own positions, and grappling with the complexity
of real-world issues. 

The level of engagement and ownership in these
discussions was remarkable—students were not just
completing an assignment; they were practicing
democracy in real time.The third component, a Civic
Action Proposal, asked students to move from analysis
to action. They identified issues they cared about—
ranging from school policies to broader societal 

concerns—and developed proposals in formats such as
speeches, petitions, and campaign plans. This work
reflected a deepening sense of agency. Students began
to see themselves not just as observers of civic life, but
as participants with the ability to influence change.
Finally, students wrote and performed a “13th Juror”
monologue, imagining themselves inside the jury room.
This performance task required them to synthesize
everything they had learned—grappling with internal
conflict, acknowledging bias, and articulating what civic
responsibility looks like in moments of pressure. As a
theatre educator, this component was especially
meaningful. It allowed students to access civic learning
through empathy and storytelling, giving voice to the
internal struggles that often shape public decisions.
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This fellowship
experience was deeply
impactful in helping me
see civic education as an
essential, embedded
practice rather than an
isolated topic.
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Throughout this project, I saw clear evidence of growth
in both Civic Skills and Civic Belonging. Students
developed stronger abilities to articulate their ideas,
listen to differing perspectives, and engage in
meaningful dialogue. At the same time, they began to
understand their role within a community—
recognizing that their voices matter and that their
decisions impact others. Beyond this unit, I continued
to integrate civic learning across my English and
Theatre curriculum, consistently emphasizing critical
thinking, perspective-taking, and respectful discourse.
What shifted for me this year was not just what I
taught, but how I framed it. Civic education became a
lens through which all learning could pass.This
fellowship experience was deeply impactful in helping
me see civic education as an essential, embedded
practice rather than an isolated topic. It reinforced the
idea that students need opportunities to practice
being citizens, not just learn about citizenship. When
given that opportunity, they rise to the challenge in
thoughtful and often surprising ways. Looking ahead, I
plan to expand this work by creating more
opportunities for student-led civic engagement and
interdisciplinary projects that connect literature,
history, and performance. I am particularly interested
in continuing to use performance as a tool for civic
exploration, as it allows students to step into
perspectives beyond their own and engage with
complex issues on a human level. Ultimately, this
project reaffirmed my belief that civic learning is most
powerful when it is active, relevant, and rooted in
student voice. When students are invited into the work
of thinking, questioning, and engaging with the world
around them, they begin to see themselves not just as
learners—but as citizens.
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